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information s

Reading and Writing is one of the four
streams or subject areas offered in the
Certificates in General Education for Adults
(CGEA)

. .

The Reading and Writing Stream is
orizanised around the four main social contexts in which
we function within Australian society:

family and social life;
workplace and institutional settings;
education and training contexts; and
community and civic life.

Literacy occurs in all these social contexts and four
domains or areas of literacy practice have been identified
as corresponding with these social contexts:
rJ Literacy for self expression: focuses on aspects of

personal and family life, and the cultures which shape
these
Literacy for practical purposes: focuses on forms
of communication mainly used in workplace and
institutional settings and in communications with
such organisations

O Literacy for knowledge: focuses on sociological,
scientific, technological, historical and mechanical
theories and concepts which are relevant to education
and training

CI Literacy for public debate: focuses on matters of
public concern, and the forms of argument. reason
and criticism used in the public arena.

For people to be able to actively participate in the four
social contexts they need to have competence in all the
domains. But these four domains of literacy should not
be seen as separate or autonomous.
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Each literacy domain contains traces of other domains.

However, some genres, or types of texts, are more likely
to be found in certain domains For example,
instructions and procedures are genres more likely to be
found in literacy for practical purposes, and a narrative is
more likely to be found in the domain of self expression.
But genres cross domains For example, narratives may
also be found in the domains of knowledge and public
debate

In the Reading and Writing Stream the domains provide
a framework by which learners can become aware of
different genres or text types. Students can learn the
skills to use the genres within different social contexts or
_areas of social practice. In the teaching situation,
emphasis should therefore be given to ensuring language
activities are placed in a social context and that learners
are given the opportunity to gain a greater understanding
of the reading and writing demands of that context.

Inside the framework - the
learning outcomes

There are eight learning outcomes in each Reading and
Writing Module, four relate to writing and four to
reading. They are based on the literacy domains.

Although the learning outcomes address only one
domain at a time, learners and teachers will find that
most texts include more than one domain.

Learners must demonstrate competence of all learning
outcomes in a module.

The assessment criteria give the detailed criteria for
satisfying the learning outcome. The learning outcome
is achieved when the learner can demonstrate
competence in all the assessment criteria. In the Reading
and Writing Modules all the assessment criteria must be
covered in one assessment task or activity, although
activities/tasks may take place over a period of time.

In these Modules the assessment criteria are grouped
under headings which make the organising principles
explicit. The assessment criteria for writing are grouped
according to writing process, purpose, structure, length/
complexity and mechanics.

The assessment criteria for reading are grouped
according to purpose, comprehension, application and
critique.

Certificates in General Education for Adults



Writing assessment criteria

Writing process Planning drafting and editing
are a part of the process of writing It is important that learners

become aware that writing is a process and that the first product is
unlikely to be the final product Any number of drafts can be done by learners in

producing the final product However in practice learners may be restricted by the
nominal duration of a module in the number of times they can draft a text

At Levels 1 and 2 considerable direction from the teacher would be
expected and planning may be done orally

Structure Texts must be
organised to ensure that ideas and

information are presented coherently and logically
to suit the purpose of the text This also needs to
take into account that different types of texts are

often structured in specific ways eg reports
narratives letters of complaint

instructions
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Purpose Written texts in general are
more successful when a writer is aware of why they are

writing and who they are writing for The language used and the
tone of the text will depend on the purpose of the text and the

proposed audience for the text Learners undertaking the Reading
and Writing modules of the CGEA need to be aware that they

too must make their writing appropriate for it s
intended purpose and audience

Length/complexity In the early
stages of gaining competence in writing writing
one or two sentences can be traumatic and very

difficult As students become less traumatised by putting
pen to paper and more proficient at writing and expressing

ideas and information on paper it becomes increasingly impor-
tant for them to present a range of ideas and information and

convey abstract concepts Texts may even become shorter as
learners master the writing genres and are able to express

ideas concisely

The assessment criteria grouped under this heading
show this move from length at Levels 1 and 2

to complexity in writing at
Levels 3 and 4

. .
.
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Mechanics This assessment
criteria deals with spelling punctuation and
grammar At levels 1 2 and 3 learners are

expected to spell punctuate and use grammar
sufficiently to convey meaning The difference between

Level 1 and 3 lies in the amount of support to students and
in the type and length of texts they are producing By

Level 4 learners are expected to use these mechanical
tools with considerable accuracy

however this does not preclude them
from using dictionaries spell

checks etc
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Reading assessment criteria

Purpose It is important to be aware of the
intended audience and purpose of any text you are reading This includes

being aware of any unstated meaning inferred purpose and the means
used to achieve the purpose Awareness of the purpose of a text also helps to set the

text in its social context and allows learners to consider if the purpose is achieved and if so
how it has been achieved thus developing critical awareness Not all texts have unstated

meaning or inferred purpose and where the assessment
criteria ask learners to look at these it is adequate for students to

note their absence

. . : -..o I o o I.

0 I* 1 1.11 t 1

0 0

Comprehension This
assessment criteria moves from

identifying the main idea and key points
of a text at Level 1 to extracting information

for a specific task and identifying views
underlying a text at Level 4

0 01

Application- Being able to identify
information about texts and contained in texts and apply

it to other texts and contexts is the focus of assessment criteria under
this heading This results in learners being able to compare and

contrast information and ideas

At Level 1 there are no assessment criteria under Application
Learners at Level 1 are not likely to have the breadth of

experience with written texts to compare information
across textsCritique: Developing an

opinion about texts and the content of
texts is integral to making meaning out of texts

Assessment criteria grouped under this heading aim to
enable learners to move from giving a personal opinion

on a text to analysing and evaluating the
content and effectiveness

of the text
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Conditions of assessmennt-

The conditions of assessment describe the
conditions under which assessment should take
place The conditions of assesment are
consistent across all streams at a level. There is
however, some customisation for each stream
and variation according to the content area. For
example, in the reading learning outcomes the

conditions of assessment contain general guidelines
about he type of texts students should read.

More support is allowed at Level 1 than at Level 4. The
subject matter becomes unfamiliar and includes some
abstract or technical concepts at Level 4, whereas at
Level 1 it is grounded in the personal and familiar.

Content/underpinning knowledge

For each learning outcome information on the content
and knowledge underpinning the learning outcome is
included. Not all points listed need to be covered. The
information is included to give greater depth to the
learning outcomes and assessment criteria.

Examples of assessment activities/tasks are included for
each learning outcome. They do not spell out how all
the assessment criteria are to be achieved. It is assumed
that in the learning situation the teacher will ensure the
assessment criteria are covered in the most appropriate
way for the learner.

At the end of each module examples of integrated
assessment activities/tasks are also included. These
activities/tasks were provided by experienced teachers.
They provide examples of how many learning and
assessment activities cover a number of learning
outcomes. They also highlight that integrated tasks are
more likely to be grounded in a social context than tasks

that cover only one learning outcome.
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The four levels

Level 1
The first level of the CGEA in reading and writing
enables learners to develop the skills and knowledge to
read and write simple texts. Texts at this level, both
those read and generated by the learner, will mainly deal
with personal and familiar subjects. Learners are
introduced to the concepts that writing is a process and
that texts have purpose. Learners need to distinguish the
main idea expressed in the text and offer an opinion
about a text, usually about the subject matter.

Level 2
At this level, texts read or written by the learner, will
mainly deal with everyday subject matters but may
include some unfamiliar aspects. At Level 2 learners use
the writing process, often with support, are aware that
texts are written for a purpose and an audience and apply
this in their own writing. In reading, learners identify
not only the main point of a text, but also some key
details and express an opinion about the text as a whole
and some of the details.

Level 3
The purpose of Level 3 of the Reading and Writing
Stream is to enable learners to develop the skills and
knowledge to read and write a range of texts on everyday
subject matters which include some unfamiliar aspects or
material. At this level learners, once they have identified
the audience and purpose of the text, use the writing
process to produce texts that link several ideas or pieces
of information. In reading, learners identify how, and if.
the writer has achieved their purpose and express an
opinion on the text, taking into account its effectiveness.

Level 4
This level of the CGEA focuses on developing skills for
further study. The reading and writing module enables
learners to develop the skills and knowledge to read and
write complex texts. The texts will include some
abstract concepts or technical details. Learners will
produce texts that incorporate a range of ideas,
information, beliefs or processes and use language
appropriate to the type of text. In reading the learner
identifies the views shaping the text and the devices used

to present those views. The learner will also express an
opinion on the effectiveness and content of the text.

For information & advice about. the CGEA contact:
ARIS, Language Australia
Level 9, 300 Flinders Street
Melbourne Vic 3000
Ph: 03 9614 0255 Fax: 03 9629 4708
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Adult Education in
the Community

For further information about the CGEA please contact Jan, Louise or Dave at the Adult Education Resource and

Information Service, ARIS, Language Australia, Level 9, 300 Flinders St., Melbourne on (03) 9614 0255.

e Th4 Adult. Community and Further Education Board, Victoria, 1997
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